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ASSERTIVENESS IN THE PROCESS OF STUDENTS’ FOREIGN LANGUAGE
COMMUNICATIVE COMPETENCE FORMATION

The article deals with the study of main factors influencing students’ foreign language communicative competence
formation. The author clarifies the definition of the notion “communicative competence” and its structure. The ways
of a native language acquisition and of a foreign language learning are compared. The stages of the foreign language
learning taxonomy are also named.

The main purpose of the given paper was to analyze the factors which influence foreign language communicative
competence formation, single out the main personality factors and study the impact of interactive methods on students’
assertiveness in the process of communication. To achieve the set tasks the following theoretical and empirical methods
were used: analysis, synthesis, comparison, classification and pedagogical observation.

As the researches show student s readiness to communicate depends on how competent and relaxed the speaker feels
about the target language, so it’s important to develop students’ fluency in a target language taking into account the
affective factor. The affective factor has a great impact on the process of foreign language learning and that of the
communicative competence development. The main personality factors — self-esteem, risk-taking, motivation, anxiety
and inhibition — are analyzed in the article. Assertiveness is important for building a healthy self-esteem, it covers three
concepts — confidence, tolerance and responsibility. An assertive person is calm, relaxed, confident and can clearly
explain his/her viewpoint, knows how to recognize manipulation and protect himself/herself from it. As some students
display higher readiness to communicate than others, some possible fears were singled out. To overcome obstacles which
hamper students’ communicative competence development the author suggests the usage of interactive methods, such
as discussions, debates, case study, role-playing and simulations. Interactive classroom atmosphere boosts students’
assertiveness, increases their readiness to participate in communicative acts and thus, develops their communicative
competence.
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ACEPTHUBHICTSH Y IPOIIECI ®OPMYBAHHSA THIIOMOBHOI
KOMYHIKATUBHOI KOMIIETEHTHOCTI CTYAEHTIB

Cmammio npucesaueno 6UusUeHHIo OCHOBHUX YUHHUKIG, WO NIUSAIOMb HA QOPMYBAHHA THUOMOBHOT KOMYHIKAMUSHOT
KOMNEmMeHMHOCMI CmyOeHmis. A6mopka ymouHOe NOHAMMA «KOMYHIKAMUGHA KOMIEMEHMHICMbY ma ii cmpykmypy;
NOPIGHIOIOMbCS WIIAXU 3ACB0EHHS PIOHOI ma iHO3eMHOI M08. OCHOBHOW Memoio 0aHoi pobomu 6y10 NPOaHanizy8amu
YUHHUKY, WO GNIUBAIOMb HA (OPMYBANHA THUOMOGHOI KOMYHIKAMUGHOI KOMREMEHMHOCTI, 8UOKPEMUMU OCHOGHI 0CO-
bucmicni gpakmopu ma SUHAUUMU GNJUS [HMEPAKMUSHUX MemOOI8 HA ACePMUBHICIb CMYOeHMI6 V npoyeci CRLIKy-
sanna. [na docsenens noCmagieHux 3a60ans 3aCmoco8an0 HU3KY MeopemuyHux ma emMnipudHux Memoois, maxux sx
aHaniz, cunmes, NOPIGHAKHS, KIACUDIKAYIS Ma Nedazociune CnoCmepelCceHHs.

OcKinbKu 20mosHicme cnydeHma 00 CRIIKY8AHHSA 3a1eACUs 6i0 Mo20, HACKIILKU 000pe MOGeyb 80100i€ THO3EMHOIO
MOBOI0 MA HACKINLKU BIH NOYYBAEMbCSA CHOKIUHUM A PO3CAAOLEHUM, MO HABYAHHS THO3EMHIU MOSI Ci0 301CHI0O8AMU 3
00086 "A3K0BUM YPAXYBAHHAM AQEKMUBHO20 YUHHUKA. [JAHUI YUHHUK MAE CYMMEGUI BNIUE HA NPOYEC BUBYEHHS THO3eMHOT
MOBU MA PO3GUIMOK KOMYHIKAMUGHOI KoMnemenmnocmi. Acepmugnicme 6axicauea 011 Gopmyeanis 300p06oi Camooyin-
KU, 6OHA OXONTIOE MPU NOHAMMA. 6NEGHEHICIb, MONEPAHMHICMb Ma 8I0Nosidanbiicmy. Acepmugna 1100una Cnoxitina,
poscradaena, neenena 6 cooi i Modice YimKo NOACHUMU C80I0 MOYKY 30pY, 3HAE, AK POINIZHAMU MAHINYIAYIIO MA 3aXUC-
mumucs 6i0 Hei. OCKinbKu 0esKi cnmyoeHmu GUAGISIOMb U 20MOGHICMb 00 CRINKY8AHHS, HIJIC MWL, BUOIIEHO OesiKi
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MOACTUBT NPUYUHY YbOMY. [Nl NOOONAHHS Nepeuikoo, o 3a8adicaioms pO3GUMKY KOMYHIKAMUSHOI KOMNemeHmHOCi
MO8YI8, ABMOPKA NPONOHYE BUKOPUCTIOBYBAMU IHMEPAKMUBHI Memoou, MaKi K OUCKYCIi, debamiu, Ketlc-Memoo, poibosd
epa mowjo. Inmepakmusna ammocghepa 8 Kiaci niOBUWYE ACEPMUBHICINb CIYOeHmMie ma iX aKMueHICMs y CNIIKY8AHHI
iHO3eMHOI0 MOBOI0, 4 Omdice, PO36UBAE IXHIO KOMYHIKAMUEHY KOMNEMEeHMHICb.

Kniouoei cnosa: xomnemenmuicms, KOMyHIKaMuHa KOMREMeHMHICMb, AQeKmusHi haxmopu, acepmusHicme.

Introduction. The current stage of development
of the educational system in Ukraine is character-
ized by the search of new ways and approaches to
teaching. Special attention is paid to teaching foreign
languages, as due to nowadays global changes in the
world, professional and cultural ties of Ukraine with
foreign countries the need for experts with a high
mastery of foreign languages became obvious. The
final and utmost goal of foreign language teaching
and learning is the ability of the learner to use the lan-
guage correctly and appropriately for a communica-
tive purpose. Thus, the question how to help students
improve their communicative competence arises.

The term “communicative competence” and the
ways to develop it have been an object of investi-
gation of a great number of scientists, among them
D. Hymes, N. Chomsky, M.A.K. Halliday, M. Canale
and M. Swain, B. Carroll, R. Gardner, P. Ur, A. Doff,
H.D. Brown, J. Harmer, V. Cook, S.J. Savignon,
etc. L. Vygotsky, S. Krashen, O. Lozova, 1. Zymnia
viewed the psychological aspects of foreign language
learning, but the question of assertiveness in this pro-
cess needs more detailed study.

The purpose of the given paper is to study the
influence of students’ assertiveness on the effective-
ness of their communicative competence formation.
To conduct the research a number of methods have
been used: analysis, synthesis, comparison, classifi-
cation, pedagogical observation and questionnaire.

Discussion. A competence — is a complex phe-
nomenon, understood as a “combination of knowl-
edge, skills, understanding, values, attitudes and
desire which lead to effective, embodied human
action in the world, in a particular domain” (Deakin,
2008: 38). As to the communicative competence the
term has come to be used in language teaching con-
texts to refer to the “ability to convey meaning, to
successfully combine a knowledge of linguistic and
sociolinguistic rules in communicative interactions”
(Savignon, 1983: 5).

Studying the components of the communicative
competence, D. Hymes in 1967 mentioned linguistic
and sociolinguistic ones, M. Canale and M. Swain in
1980 singled out grammatical, strategic and socio-
linguistic competences and in 1983 M. Canale wrote
about one more component — discourse competence.
It was in 1995 when M. Celce-Murcia depicted the
structure of communicative competence in a form of
a pyramid with the following components: linguistic,
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actional, discourse, and sociocultural competence at
the top (Celce-Murcia, 1995).

But when it comes to practice each teacher has
to decide which approach or method to choose and
which factors to take into consideration to help stu-
dents develop all the components of the communica-
tive competence and become fluent users of a target
language.

Trying to answer this question we addressed cer-
tain psychological and linguistic theories concerning
the question ‘how a language is learned’. The sci-
entific literature survey showed that the three main
hypotheses of how a language is learned are viewed
from the behaviourist, innatist and interactionist /
developmental perspectives.

According to behaviourist hypothesis kids acquire
language by imitating it until they form habits of
correct language use. Children’s language behavior
depends on the quality and quantity of the language a
child is exposed to. The representatives of the innatist
theory believe that a child is biologically programmed
for language development and speaking surrounding
is just a subsidiary condition. The developmental
theory describes the connection of a child’s cognitive
development and his/her language use. Though dif-
ferent in some aspects, these three theories have one
thing in common: language development only occurs
as a result of social interaction (Lightbown, 2017).

Still, acquiring a mother tongue and learning a
foreign language is not the same. And if we compare
second language learning to the first language acqui-
sition, there are some factors that make this process
easier and some — make it more complicated. As
to the advantages — here we can mention cognitive
maturity which develops mainly with older learn-
ers and thus makes the process of language learning
easier in the way, the learners already have the idea
how the language “works”. On the other hand kids
spend much more time listening to and acquiring L1,
while L2 is in most cases learned in the classroom a
couple of hours a week. Thus, to make the process of
language learning more natural the student must have
the possibility to regularly participate in meaningful
communications.

Speculating about the stages through which the
learner has to go in order to be fluent in a foreign lan-
guage R. Valette suggests the following taxonomy:

1. Mechanical skills (it’s the stage, where
students’ rote memory prevails)
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2. Knowledge (it’s the stage on which students
possess some knowledge about the way the foreign
language functions)

3. Transfer (the stage presupposes application of
acquired knowledge in new contexts)

4. Communication (on this phase of learning the
student uses the foreign language for an effective
communication).

5. Criticism (the student is able to analyze the for-
eign language, conduct a research) (Valette, 1977: 28).

As seen from the taxonomy above, to reach the
level of an effective communication, the learner has
to do a lot of drilling first, gain some knowledge about
the ways a new language is functioning and have a lot
of language and speech practice.

While teaching we noticed that some students
more freely participate in classroom communication
which helps develop their communicative compe-
tence quicker, while others are afraid to take risk at
communication and prefer to stay aside, though their
knowledge of the language may be higher. A well-
known American scientist S. Krashen singles out
the following hypotheses concerning the process of
a second language learning: the acquisition-learn-
ing hypothesis; the monitor hypothesis (monitoring
the utterance which leads to accuracy of speech); the
input hypothesis (receiving foreign language input
one step higher than students’ current level); the natu-
ral order hypothesis (sequence of grammatical struc-
tures); the affective filter hypothesis.

All the hypotheses are equally important and give
results if implemented together. In this work we’ll
study the role of the affective factor on the efficiency
of foreign language communicative competence for-
mation.

S. Krashen names the following affective factors
which are of a big concern in the process of foreign
language learning: self-esteem, risk-taking, motiva-
tion, anxiety and inhibition (Krashen, 1981). Let’s
dwell on them in details.

Any cognitive activity can hardly be carried out
successfully without some degree of self-confidence.
It’s not only about study but about every aspect of
human life where self-esteem is important. And
though it is hard to say whether self-esteem influ-
ences success in language learning or vice versa, the
connection between them, as well as the importance
to work on both is evident.

The process of new knowledge acquisition or skill
formation can never be deprived of making mistakes.
It’s typical for foreign language learning and when
it’s easier with young learners who are always curios,
emotionally active and are not afraid to make mis-
takes, with adolescents and adults it’s quite different.
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Teenagers though socially active, with higher cogni-
tive abilities, suffer their self-confidence lowering. So
anxiety and inhibition can also be typical in foreign
language learning as it’s natural for a person to feel
self-doubt or worry in a new situation or to build a
“defense wall” against something unfamiliar. Exces-
sive anxiety, as well as inhibiting learning hamper the
process of language acquisition. It’s very important
that an educator creates the positive classroom envi-
ronment where students can feel at ease.

Inhibition is closely connected with risk-taking.
Foreign language learning, especially at the begin-
ning, is almost impossible without making mistakes,
and students should not fear making them but rather
take risk and speak, which is the only way to make
progress in FLL. Students with a high self-esteem are
more eager to take risk in the academic process.

The role of motivation in the process of foreign
language learning can hardly be overestimated, be it
the student’s motivation with which he/she comes to
school, or classroom motivational strategies which
teachers apply during classes. Every person’s activity
is stipulated by some need and to fulfil it one should
have a motive, which concerns a number of various
psychological phenomena — pleasure, desire, reward,
fear, intention, etc., which determine human activity.

The goal of the learner determines the type of
motivation — intrinsic or extrinsic. If the goal of the
learner is to study in order to get a positive grade or
to please the parents, or to improve one’s career, then
it means that extrinsic type prevails. Intrinsic moti-
vation is revealed when the student is stimulated to
learn by his desire to improve his knowledge, and to
become a well-educated person. Therefore, intrinsic
motivation means that a person’s motivational stimuli
are coming from within, while extrinsic motivation
takes place when motivational stimuli are coming
from the outside. Though any motivation is good,
we must admit that an intrinsic type of motivation is
especially important for the long time goals in FLL.
R. Gardner also describes two kinds of motivation
learners can possess: instrumental (when FL becomes
an “instrument” for achieving practical students’
goals like higher grades or search for better career
opportunities) and integrative motivation, when the
student is stipulated to acquire FL to become a part of
a new culture (Gardner, 1985).

M. Patsy names the following crucial individual
differences that influence student’s success in FLL:
intelligence, language learning aptitude, learning
styles, personality, attitudes, motivation, identity
and ethnic groups affiliation and learner beliefs. The
methodologist accepts that everyone has experienced
occasions of avoiding communicating in a foreign
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language. “Willingness to communicate may change
with the number of people present, the topic of con-
versation, the formality of the circumstances, and
even with whether we feel tired or energetic at a given
moment (Lightbown, 2017: 86).

Without any doubt there isn’t but one factor
important in the process of FLL, they all intervene
and work together. Moreover it’s not an easy task to
measure and decide which of them contributes most
to the student’s language development.

The research carried out by Richard Clément, Peter
Maclntyre, and their colleagues, proves that learners
are willing to communicate due to their communica-
tive confidence which is stipulated by two factors:
how relaxed L2 learners are and how competent (or
incompetent) they feel about their L2 ability. These
factors are considered to be the main contributors
to communicative confidence and are directly influ-
enced by previous contacts with L2 speakers (Clé-
ment, 2003) and by how assertive the learner feels.

Assertiveness in terms of foreign language
teaching is understood as an important psychologi-
cal mechanism necessary for the implementation of
effective interactive activities for the formation of
students’ communicative competence. This concept,
though comparatively new in a scientific psycho-
logical literature, has already attracted researchers’
attention, both psychologists and educators. Asser-
tiveness is defined as “the quality of being confident
and not frightened to say what you want or believe”
(Cambridge dictionary), while the adjective assertive
means “behaving in a confident way in which you are
quick to express your opinions and feelings” (Mac-
millan dictionary). Having analyzed scientific litera-
ture on the given topic, we noticed that the term has
acquired a bit broader meaning covering three con-
cepts — confidence, tolerance and responsibility.

An assertive person behaves the way he/she con-
siders to be right and feels personal responsibility
for all his/her own actions. But at the same time, an
assertive student displays respect to other members
of the academic process, not suppressing his/her own
interests.

An assertive behavior can be described as that of
a self-confident person, when the needs and rights of
others are respected, provided that others respect his
rights. Assertive behavior is clear, straightforward; it
is characterized by calmness, a person seems relaxed —
that is both his verbal and nonverbal manifestations
are not characterized by any tension. A person who
behaves assertively is able to clearly articulate the
essence of the interaction, how he/she sees the situa-
tion, what the expectations are, knows how to recog-
nize manipulation and protect himself from it. Such a
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person has a positive attitude towards other people, is
able to listen to other people’s ideas and is not afraid
to change his/her point of view under the influence of
arguments. An assertive person is not ashamed to ask
for assistance and is also always ready to help (Lvov,
2002). Assertive behavior can also help improve stu-
dent’s self-esteem.

Our teaching practice showed that only a few stu-
dents, future English language teachers, fully display
assertive behavior. Some of them seem embarrassed,
don’t eagerly participate in discussions or answer
teacher’s question, even if they know the answer
perfectly well. To explain the reasons of students’
self-doubt we addressed the work of F. Davis, who
connects such a state with the presence of certain per-
manent fears: fear of being isolated, ostracism; fear
of losing individuality, of being oppressed by others;
fear of losing control; fear of seeming incompetent
(Davis, 1996).

We paid considerable attention to overcom-
ing these students’ problems, as being assertive
is extremely important not only in the process of
learning, but also in their further teaching career.
The appropriate use of interactive learning technol-
ogies, especially those involving group work, public
speaking greatly contributed to the development of
students’ confidence and their readiness to interact
in a foreign language. The implementation of dis-
cussions, debates, case study, role-playing and sim-
ulations, as well as the use of a number of Internet
technologies both helped students better develop
their fluency in a target language and motivated them
to become active participants of the study process.
Observations proved that natural and friendly inter-
active language learning atmosphere created favora-
ble conditions to raise students’ self-esteem and
motivation, stimulated them to assertive behavior
which lowered their anxiety. Thus, students’ readi-
ness to participate in communicative acts began to
increase, which led to the communicative compe-
tence development.

Conclusions. So, students’ assertiveness helps
reduce stress and inhibition, boosters their self-con-
fidence; readiness to communicate is increased. The
implementation of interactive methods in the process
of foreign language learning and teaching creates
favorable conditions for making the process as nat-
ural as possible. Besides, an interactive atmosphere
in the classroom increases motivation and students’
assertiveness, which makes the process of students’
communicative competence formation much more
effective. Future investigations will be dedicated to
the study of the influence of remote teaching and
learning on students’ assertiveness.
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